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Re: 


Elementary  Program  of  Studies 


The  Curriculum  Policies  Board  has  now  completed  its  year-long  review 
of  the  Elementary  Program  of  Studies.   The  Board's  findings  have  been 
communicated  to  the  Honourable  David  King,  Minister  of  Education  and  have 
received  Ministerial  approval. 

The  major  changes  include: 

1.  the  introduction  of  drama  on  an  optional  basis,  either  as  a  separate 
subject  or  in  combination  with  other  subjects,  beginning  in  1984. 

2.  the  recommendation  of  minimum  time  for  instruction  for  single 
subjects  and  for  combinations  of  subjects. 

3.  the  specification  of  student  characteristics  which  schools  are 
expected  to  foster  in  students. 

Originally,  it  had  been  hoped  to  publish  the  revised  Elementary  Program 
of  Studies  in  its  entirety  in  time  for  the  1981-82  school  year.   This  has 
proven  to  be  an  impossible  task  and  the  complete  document  will  not  become 
available  until  1982-83.   Because  the  new  sections  of  the  Program  are  believed 
to  have  great  significance  for  all  associated  with  education  in  Alberta,  the 
Minister  has  authorized  the  prior  printing  and  early  distribution  of  the 
preamble  to  the  document. 

The  Curriculum  Policies  Board  believes  that  the  new  Program  of  Studies 
could  have  profound  implications  for  education  in  this  province.   For  this 
reason,  all  are  urged  to  study  the  document  carefully,  and  to  attempt  to 
employ  the  various  provisions  in  the  spirit  intended. 

Yours  truly, 
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G.H.  Bevan 

Director  of  Curriculum 
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PROGRAM    OF   STUDIES 

INTRODUCTION 

This  program  is  designed  to  serve  the  needs  of  the  majority  of  students 
in  six  years,  regardless  of  the  language  of  instruction,  in  the  age  groups  for 
which  it  was  developed.   The  program  will,  however,  require  some  modification 
to  assist  exceptional  students  to  achieve  in  accordance  with  their  potential. 
Exceptional  children  include  gifted  and  talented,  learning  disabled,  trainable 
mentally  handicapped,  educable  mentally  handicapped,  dependent  handicapped, 
hearing  impaired  and  visually  impaired  students. 

Enrichment  activities  for  gifted  and  talented  students  are  encouraged. 
Community  resources  such  as  libraries,  museums,  cultural  programs  and  other 
community  events  should  complement  school  strategies  for  enrichment.   Curriculum 
guides  should  list  appropriate  enrichment  activities  for  academically  gifted 
children. 

Learning  disabled  children  require  special  instruction  to  compensate  for 
their  particular  difficulties. 

Special  programs  for  the  education  of  the  educable  mentally  handicapped, 
trainable  mentally  handicapped,  dependent  handicapped,  hearing  impaired  and 
visually  impaired  are  now  in  the  process  of  development.   The  program  for  the 
educable  mentally  handicapped  will  be  available  for  the  1981-82  school  year. 
Remaining  programs  should  be  available  for  the  1982-83  school  year. 

Appropriate  resources  and  methods  are  required  to  maximize  learning  oppor- 
tunities for  exceptional  students.   These  have  been  developed  to  meet  a  variety 
of  special  needs.   Bibliographies,  reference  materials,  handbooks  and  consultative 
services  are  available  through  the  Regional  Offices  of  Alberta  Education. 

School  staffs  are  expected  to  adjust  the  program  where  possible  to  meet 
individual  student  needs. 


I.     THE    GOALS     OF    BASIC     EDUCATION 
FOR     ALBERTA 


INTRODUCTION 

Goals  are  statements  which  indicate  what  is  to  be  achieved  or  worked 
toward.   In  relation  to  basic  education,  goals  serve  several  functions: 

(1)  They  identify  the  distinctive  role  of  the  school  and  its  contribution 
to  the  total  education  of  youth; 

(2)  They  provide  purpose  and  direction  to  curriculum  planning,  implementa- 
tion and  evaluation; 

(3)  They  enable  parents,  teachers  and  the  community  at  large  to  develop  a 
common  understanding  of  what  the  schools  are  trying  to  achieve. 

Society  must  periodically  re-examine  the  goals  of  its  schools.   Changes  in 
emphasis  and  minor  adjustment  of  the  basic  goals  may  be  required  from  time  to 
time  to  keep  pace  with  social  change. 

This  statement  of  goals  is  to  direct  education  for  grades  1  through  12  in 
Alberta  schools.   It  is  the  basis  from  which  specific  objectives  for  various 
subjects  and  grades  shall  be  developed. 

While  the  school  makes  a  very  important  contribution  to  education,  it  is 
only  one  of  the  agencies  involved  in  the  education  of  youth.   The  home,  the 
church,  the  media  and  community  organizations  are  very  significant  influences 
on  children.   It  is  useful,  therefore,  to  delimit  the  role  of  schooling  in 
education.   Education  refers  to  all  the  learning  experiences  the  individual  has 
in  interacting  with  the  physical  and  social  environment;   it  is  a  continuing 
and  lifelong  process.   Schooling,  which  has  a  more  limited  purpose,  refers  to 
the  learning  activities  planned  and  conducted  by  a  formally  structured  agency 
which  influences  individuals  during  a  specified  period.   There  is,  of  course, 
a  very  close  relationship  between  schooling  and  education — the  learning  which 
occurs  in  school  influences  and  is  influenced  by  what  is  learned  outside  the 
school. 

GOALS  OF  SCHOOLING 

Schooling,  as  part  of  education,  accepts  primary  and  distinctive  responsi- 
bility for  specific  goals  basic  to  the  broader  goals  of  education.   Programs  and 
activities  shall  be  planned,  taught,  and  evaluated  on  the  basis  of  these  specific 
goals  in  order  that  students  will  be  provided  with  the  opportunities  and  means  to: 

Develop  competencies  in  reading,  writing,  speaking,  listening  and  viewing, 

Acquire  basic  knowledge  and  develop  skills  and  attitudes  suitable  for  the 
appropriate  application  of  knowledge  in  mathematics,  the  practial  and 
fine  arts,  the  sciences,  and  the  social  studies  (including  history  and 
geography),  with  appropriate  local,  national,  and  international  emphases 
in  each. 

Develop  the  learning  skills  of  finding,  organizing,  analyzing,  and  apply- 
ing information  in  a  constructive  and  objective  manner. 
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Acquire  knowledge  and  develop  skills,  attitudes  and  habits  which  contrib- 
ute to  physical,  mental,  and  social  well-being. 

Develop  an  understanding  of  the  meaning,  responsibilities,  and  benefits 
of  active  citizenship  at  the  local,  national  and  international  levels. 

Acquire  knowledge  and  develop  skills,  attitudes,  and  habits  required  to 
respond  to  the  opportunities  and  expectations  of  the  world  of  work. 

Because  the  above  goals  are  highly  interrelated,  each  complementing  and  rein- 
forcing the  others,  priority  ranking  among  them  is  not  suggested.  It  is  recognize 
that  in  sequencing  learning  activities  for  students  some  goals  are  emphasized 
earlier  than  others;  however,  in  relation  to  the  total  years  of  schooling,  they 
are  of  equal  importance. 

In  working  toward  the  attainment  of  its  goals,  the  school  will  strive  for 
excellence.   However,  the  degree  of  individual  achievement  also  depends  on  student 
capabilities  and  motivation  as  well  as  on  support  from  the  home  and  the  community. 
Completion  of  diploma  requirements  is  expected  to  provide  the  graduate  with  basic 
preparation  for  lifelong  learning.   Dependent  on  program  choices,  the  diploma 
also  enables  job  entry  or  further  formal  study. 

GOALS  OF  EDUCATION 

Achievement  of  the  broader  goals  of  education  must  be  viewed  as  a  shared 
responsibility  of  the  community.   Maximum  learning  occurs  when  the  efforts  and 
expectations  of  various  institutions  affecting  children  complement  each  other. 
Recognizing  the  learning  that  has  or  has  not  occurred  through  various  community 
influences,  among  which  the  home  is  most  important,  the  school  will  encourage 
the  development  of: 

intellectual  curiosity  and  a  desire  for  lifelong  learning. 

the  ability  to  get  along  with  people  of  varying  backgrounds,  beliefs  and 
lifestyles  without  sacrificing  personal  ideals  and  values. 

-  a  sense  of  community  responsibility  which  embraces  respect  for  law  and 
authority,  public  and  private  property,  and  the  rights  of  others. 

self-discipline,  self-understanding,  and  a  positive  self-concept  through 
realistic  appraisal  of  one's  capabilities  and  limitations. 

-  an  appreciation  for  tradition  and  the  ability  to  understand  and  respond 
constructively  to  change  as  it  occurs  in  personal  life  and  in  society. 

skills  for  effective  utilization  of  financial  resources  and  leisure  time 
and  for  constructive  involvement  in  community  endeavors.  ' 

-  an  appreciation  for  the  role  of  the  family  in  society. 

-  an  interest  in  cultural  and  recreational  pursuits. 

a  commitment  to  the  careful  use  of  natural  resources  and  to  the  preserva- 
tion and  improvement  of  the  physical  environment. 

a  sense  of  purpose  in  life  and  ethical  or  spiritual  values  which  respect 
the  worth  of  the  individual,  justice,  fair  play,  and  fundamental  rights, 
responsibilities  and  freedoms. 

The  ultimate  aim  of  education  is  to  develop  the  abilities  of  the  individual 
in  order  to  fulfill  personal  aspirations  while  making  a  positive  contribution  to 
society. 
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1 1.  PURPOSE    OF  THE   ELEMENTARY  SCHOOL 

The  public  school  curriculum  for  Alberta  is  based  on  a  three-level  organ- 
ization for  the  12  grades  leading  to  graduation.   The  three  levels  are  elementary, 
junior  high  and  senior  high.   Of  these  the  elementary  school  probably  has  the 
greatest  impact  on  the  child  since  it  occurs  during  the  early  stage  of  develop- 
ment.  This  is  a  time  when  children  learn  rapidly,  when  they  may  be  characterized 
as  eager  and  curious.   In  the  elementary  school  begins  the  task  of  formalizing  a 
child's  learning  experiences.   Here  the  foundation  is  laid  for  later  learning. 

All  three  levels  of  schooling  have  a  common  purpose  in  that  they  share 
responsibility  for  achieving  the  goals  of  schooling  and  education.   At  the  same 
time,  the  mission  of  each  school  level  differs  from  the  other  two  in  terms  of  the 
emphasis  given  the  various  goals  as  well  as  in  the  program  selected  to  achieve 
that  mission. 

For  this  reason  the  purpose  of  elementary  schooling  can  be  considered 
unique.   It  consists  of  providing  opportunities  for  students  to: 

develop  an  appreciation  for  learning, 

acquire  fundamental  learning  skills  which  will  enable  them  to  progress 
to  more  difficult  learnings, 

-  acquire  requisite  knowledge  in  the  physical,  intellectual,  and  personal 
functioning  areas, 

-  acquire  the  requisite  social  skills  which  will  enable  them  to  function 
effectively  both  in  school  and  in  the  community, 

-  develop  certain  desirable  attitudes  and  commitments  towards  themselves, 
their  peers  and  the  world  as  they  know  it.   The  relationship  between  these 
attitudes  and  personal  characteristics  is  explained  in  the  next  section. 

These  five  statements  constitute  the  mission  or  purpose  of  the  elementary 
school. 


III.    DEVELOPING      DESIRABLE     PERSONAL 
CHARACTERISTICS 

Children  inhabit  schools  for  a  significant  portion  of  their  lives.   Each 
day,  in  their  relationships  with  fellow  students,  teachers  and  other  adults  who 
are  in  the  school,  children  are  exposed  to  a  complex  combination  of  influences, 
some  deliberate  and  others  incidental.   In  Canada,  the  common  pattern  of  attitudes 
derives  from  many  cultural  sources,  religious,  ethnic  and  legal.   Public  schools 
exist  within  this  culture  and  it  is  from  this  culture  that  the  schools'  dominant 
values  emerge. 

The  school,  as  the  site  of  a  child's  formal  education,  is  not  the  sole  or 
even  dominant  determiner  of  student  attitudes.   Other  important  sources  of  influence 
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include  the  home,  the  church,  the  media,  and  the  community.   Educators  alone  can- 
not, and  must  not,  assume  the  responsibility  for  the  moral,  ethical  and  spiritual 
development  of  their  students.   They  do,  however,  play  a  significant  role  in 
support  of  other  institutions.   The  actions  of  teachers  and  the  activities  which 
take  place  in  schools  contribute  in  a  major  way  to  the  formation  of  attitudes. 

Parents  and  other  groups  in  society  clearly  expect  teachers  to  encourage  the 
growth  of  certain  positive  attitudes  in  students.   These  attitudes  are  thought  of 
as  being  the  prerequisites  to  the  development  of  essential  personal  characteristics 
For  the  guidance  of  all,  the  following  list  has  been  prepared.   The  list  is  not 
a  definitive  one,  nor  are  the  items  ranked,  but  rather  the  list  is  a  compilation 
of  the  more  important  attributes  which  schools  ought  to  foster. 

The  Alberta  community  lives  with  a  conviction  that  man  is  unique  and  is 
uniquely  related  to  his  world.   Generally,  but  not  universally,  this  expresses 
itself  spiritually,  through  the  belief  in  a  Supreme  Being  (e.g.  God).   Moral/ 
ethical  characteristics,  intellectual  characteristics,  and  social/personal 
characteristics  must  be  treated  in  a  way  that  recognizes  this  reality  and 
respects  the  positive  contribution  of  this  belief  to  our  community. 


Ethical/Moral  Characteristics 


Respectful 

Responsible 

Fair/just 
Tolerant 


-  has  respect  for  the  opinions  and  rights  of  others,  and 
for  property. 

-  accepts  responsibility  for  own  actions.   Discharges 
duties  in  a  satisfactory  manner. 

-  behaves  in  an  open,  consistent  and  equitable  manner. 

-  is  sensitive  to  other  points  of  view,  but  able  to 
reject,  extreme  or  unethical  positions,  free  from  undue 
bias  and  prejudice. 


Honest 


-  is  truthful,  sincere,  possessing  integrity,  free  from 
fraud  or  deception. 


Kind 
Forgiving 


-  is  generous,  compassionate,  understanding,  considerate. 

-  is  conciliatory,  excusing;   ceases  to  feel  resentment 
toward  someone. 


Committed  to 
democratic  ideals 


-  displays  behavior  consistent  with  the  principles  inherent 
in  the  social,  legal  and  political  institutions  of  this 
country. 


Loyal 


-  is  dependable,  faithful,  devoted  to  one's  friends,  family 
and  country. 
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2.   Intellectual  Characteristics 


Open-minded 


-  delays  judgments  until  evidence  is  considered  and  listens 
to  other  points  of  view. 


Thinks  critically   -  analyzes  the  pros  and  cons;   explores  for  and  considers 

alternatives  before  reaching  a  decision. 


Intellectually 
curious 

Creative 


-  is  inquisitive,  inventive,  self-initiated,  searches  for 
knowledge . 


-  expresses  self  in  an  original  but  constructive  manner; 
seeks  new  solutions  to  problems  and  issues. 

Pursues  excellence  -  has  internalized  the  need  for  doing  his/her  best  in 

every  field  of  endeavour. 


Appreciative 
3.   Social/Personal  Characteristics 


-  recognizes  aesthetic  values.   Appreciates  intellectual 
accomplishments  and  the  power  of  human  strivings. 


Cooperative 

Accepting 

Conserving 

Industrious 


-  works  with  others  to  achieve  common  aims. 

-  is  willing  to  accept  others  as  equals. 

-  behaves  responsibly  toward  the  environment  and  the 
resources  therein. 

-  applies  himself  diligently,  without  supervision. 


Possesses  a  strong  -  is  confident  and  self-reliant,  believes  in  own  ability 
sense  of  self  worth   and  worth. 


Persevering 

Prompt 

Neat 

Attentive 

Unselfish 

Mentally  and 
physically  fit 


-  pursues  goals  in  spite  of  obstacles. 

-  is  punctual;   completes  assigned  tasks  on  time. 

-  organizes  work  in  an  orderly  manner,  pays  attention  to 
personal  appearance. 

-  is  alert  and  observant;   listens  carefully. 

-  is  charitable,  dedicated  to  humanitarian  principles. 

-  possesses  a  healthy,  sound  attitude  toward  life;   seeks 
and  maintains  an  optimum  level  of-  bodily  health. 


IV.  SUBJECT-TIME    ALLOCATION 

The  decision  to  recommend  minimum  times  for  the  various  subjects  or  parts  of 
the  program  has  been  made  for  a  number  of  reasons,  including: 

1.   time  guidelines  provide  some  indication  of  the  importance  to  be  attached 
to  the  various  components  of  the  Elementary  School  Program; 
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2.  the  recommended  times  provide  a  frame  of  reference  for  curriculum 
developers; 

3.  they  provide  guidelines  for  teachers  and  principals  in  educational 
planning. 

In  recommending  times  the  Curriculum  Policies  Board  has  tried  to  take  into 
account  both  differing  school  philosophies  and  the  need  to  give  structure  to  the 
mandatory  aspect  of  the  Program  of  Studies  for  Elementary  Schools.   Recommended 
minimum  times  do  provide  the  needed  flexibility  for  schools  to  offer  religious 
instruction  or  French.   At  the  same  time,  the  provision  of  "undefined  time" 
category  enables  schools/teachers  to  increase  time  for  one  or  more  subjects  to 
reflect  an  increased  importance  which  they  may  wish  to  assign. 

The  listed  times  are  recommended,  not  obligatory.   But,  since  they  have  been 
arrived  at  following  investigation  of  prevailing  practices  in  this  province,  there 
would  appear  to  be  some  factual  basis  for  their  selection.   One  would  expect  that 
decisions  to  schedule  subjects  for  less  than  the  minimum  recommended  times  must 
be  well  supported. 

The  recommendations  are  based  on  a  1500-minute  school  week,  and  are  in  the 
form  of  minutes  per  week  rather  than  minutes  per  day.  For  schools  in  which  the 
instructional  week  differs  from  1500  minutes  percentages  are  also  given. 

The  Fine  Arts,  and  also  Health  and  Physical  Education,  have  been  blocked 
together  to  enable  principals  and  teachers  to  make  educational  decisions  that 
incorporate  information  about  staff  abilities  and  school  facilities. 

Grades  1  and  2 


Subject 

Percentage 

Minutes 

Language  Arts 

35% 

525 

Mathematics 

13% 

200 

Science 

5% 

75 

Social  Studies 

7% 

100 

Fine  Arts  (Art 

and 

Music) 

10% 

150 

Health  and  Phy. 

sica 

1  Education 

10% 

150 

Undefined 

20% 

300 

Grades    3-6    Inclusive 


Subject 

Language  Arts 

Mathematics 

Science 

Social  Studies 

Fine  Arts  (Art  and  Music) 

Health  and  Physical  Education 

Undefined 


Percentage 

Minutes 

30% 

450 

13% 

200 

7% 

100 

10% 

150 

10% 

150 

10% 

150 

20% 

300 

SPECIAL  NOTE  1 


These  minimums  apply  to  those  schools  where  religious  education 
and/or  second  language  instruction  is  offered.   It  is  anticipated 
that  the  amount  of  time  available  for  religious  instruction  and/o 
second  language  instruction  will  be  drawn  from  the  undefined 
time. 
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SPECIAL  NOTE  II 


Where  the  language  of  instruction  is  other  than  English, 
the  above  times  also  apply. 


SPECIAL  NOTE  III: 


Where  French  is  the  language  of  instruction  the  Regulations 
require  300  minutes  of  English  per  week.   For  schools  offering 
instruction  in  languages  other  than  French  or  English,  the 
maximum  instructional  time  in  the  target  language  is  50%  of 
the  school  dav. 


If  these  schools  choose  to  offer  religious  instruction  as  well  as  instruction 
in  a  language  other  than  English,  the  time  for  optional  subjects  will  be  extremely 
limited. 


RELIGIOUS  INSTRUCTION 


There  are  two  sections  in  The  School  Act  which  have  to  do  with  religious 
instruction.   They  are  reproduced  here  for  the  information  of  teachers  and 
adminis  trators . 


SECTION  151.   A  board  may 

(a)  prescribe  religious  exercises  for  pupils  in  its  schools,  and 

(b)  permit  religious  instruction  for  pupils  in  a  school. 

(R.S.A.  1970,  c.  329,  s.  151) 


SECTION  154.   (1)   Upon  receipt  by  a  teacher  of  a  written  statement  signed 

by  a  parent  requesting  that  a  pupil  be  excluded  from  religious 
or  patriotic  exercises  or  instruction,  or  both,  the  pupil 
shall  be  permitted  to  leave  the  classroom  or  may  be  permitted 
to  remain  without  taking  part. 


(2)   No  teacher,  trustee,  inspector  or  superintendent,  shall 
attempt  in  any  way  to  deprive  a  pupil  who  attends  a  school  in 
which  religious  instruction  is  given  and  who  does  not  take  part 
in  that  instruction,  of  any  advantage  that  he  might  derive 
from  the  ordinary  education  given  in  the  school. 


(3)   Any  attempt  under  subsection  (2)  on  the  part  of  a  teacher, 
trustee,  inspector  or  superintendent,  shall  be  held  to  be  a 
disqualification  for  and  voidance  of  the  position  or  office 
held  by  him.  (R>g>A>  ^^    ^    ^ ^    ^    154) 
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